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FIRST LANGUAGE CHINESE

Paper 0509/12

Reading, Directed Writing and
Classical Chinese

Key messages

Candidates need to demonstrate a good level of reading comprehension in both modern and classical
Chinese. They also need to produce well-organised, effective responses in order to show their linguistic
competence.

Candidates should attempt every question; leaving blank spaces offers no chance of scoring a mark.

In all parts of the paper candidates need to ensure that they spend time reading the questions carefully and
making sure they understand exactly what is being asked. They are also advised to spend time proofreading
their responses to check for any mistakes or technical errors.

In order to do well in Section 1, candidates should:

e read each question carefully to identify exactly what is being asked, highlighting the keywords/phrases
in each question such as ‘feeling’, ‘character’, ‘effect’, ‘views’, ‘from the original text’ and ‘based on the
whole passage’ etc. This will help candidates focus on the specific requirements of the question.

e understand how to recognise implied meaning, as well as explicit meaning to answer questions.

o interpret, analyse and evaluate ideas and opinions as well as facts.

e be able to discuss and analyse how authors achieve effects or use language to influence the reader,
including specific techniques such as metaphor and descriptive language.

e  pay attention to the mark allocation to ensure that they develop their answers fully enough to score all
available marks.

e aim to write short, concise and precise answers and eliminate any extra material which could invalidate
an otherwise correct answer.

e check whether their response answers the exact question that has been asked.

In order to do well in Section 2, candidates should:

e read the task carefully to ensure that all elements of the task have been understood.

select and develop relevant facts, ideas and opinions from passages 2 and 3, evaluating or analysing
the chosen content as appropriate.

respond using ideas rooted in the passages, rather than personal experience or anecdotes.

consider the audience and purpose of the piece and write in an appropriate register.

make a plan before writing the essay to help ensure it is well-structured.

structure arguments logically and link ideas with appropriate connectives.

use complex sentences and varied and precise vocabulary.

check whether their response covers all elements of the task.

In order to do well in Section 3, candidates should:

be able to translate classical language into modern words.

know the basic function words in classical texts.

read each question carefully to identify exactly what is being asked.

be able to conclude what insight the classical texts bring to a modern audience.
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General comments

Most candidates demonstrated a sound level of understanding of the texts and attempted all the questions.
Many appeared to be familiar with the format of the paper and understood the requirements of the questions.
In general, candidates this year performed better in Question 1 than they did in Question 2 and

Question 3.

Questions requiring candidates to refer to specific information or find explicit answers from the passages
were generally done well, while questions needing deeper analysis or those which required them to deduce
information from clues given in the texts sometimes challenged candidates. In the exercises which required
short written answers, the best responses were those which were concise and focused on the precise piece
of information required to answer the question.

In Question 1, most candidates performed well and showed good comprehension skills. They were able to
score highly in the questions which tested explicit meaning, or straightforward ideas and opinions. The
strongest candidates showed thorough understanding of the questions and texts and great skills of analysis
and summary, with many using clear and well-chosen language. In a small number of cases, there was also
evidence of questions being misunderstood. Some candidates would have benefited from greater familiarity
with keywords used in the questions such as “i+ 24 A’, “4+ 2 RE, “SH, ‘&4 3.

The questions which asked candidates to explain why the author had chosen to use particular words or
phrases in the passage or what effect using those items of vocabulary had on the reader were found to be
the most difficult in Question 1. Whilst some candidates could competently discuss the use of metaphor or
the function of descriptive language and the effects these have on the reader, others seemed less secure in
this area. This meant that in many cases not all of the available marks could be awarded.

In Question 2, the Directed Writing task, the general standard of this year’s performance was positive. Many
candidates showed good writing skills, paying attention to the audience and purpose stated in the question in
order to produce a response using an appropriate tone and register. Many candidates were also able to
identify relevant points from both passages to answer most parts of the questions. The strongest responses
successfully developed and evaluated the chosen points in a way that clearly fulfilled all elements of the task
and presented a well-organised article. Weaker responses were often characterised by the production of a
straightforward summary of the ideas expressed in the passages; candidates should be reminded that this is
not a summary task, but an opportunity to show a deep understanding of the text by using relevant
information from the passages to produce a persuasive response for the given purpose. Other responses in
the mid-range did not cover all the elements of the task, or did not use ideas and opinions rooted in the
passages but instead used their own personal experience or knowledge. Candidates need to ensure that
they read the task carefully, as some limited the marks that could be awarded by not completing all the
necessary elements. Candidates should also be advised to devote a small amount of time to planning before
they start to write to ensure their responses are organised and coherent.

Candidates’ performance varied in Question 3. Stronger candidates demonstrated a high level of knowledge
of classical Chinese. Weaker candidates appeared to struggle to correctly comprehend the original text, with
the weakest making no attempt to answer the questions at all. It is recommended that candidates should
have more opportunities to read a wide range of classical texts while preparing for this course, so that they
become more confident in dealing with the meaning of words and sentences in the unseen texts.
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Comments on specific questions

Section 1

Question 1

(a)

(b)

(c)

(d)

(e)

()

(9)

(h)

U]

(i)

(ii)

This question was very well handled by the majority of candidates, who were able to identify the
two reasons why so many people in the art world knew the author and therefore gained full marks.

This was another very well answered question. Most candidates successfully analysed the text and
understood that the salesman could tell the author’'s mood from the cartoon drawn on the order. A
small number of answers showed a misunderstanding of the text, giving ‘4-7k 49 % 1%’ as the
answer. As ‘57K 89 & 1%’ is what was actually drawn, rather than what could be /learnt from the
drawing, it was not a valid answer.

This question required candidates to analyse the disadvantages of using a machine to engrave
stamps. Candidates performed very well in this question with most identifying that it would always
be the same / not unique or that other people could potentially get hold of it and use it without
permission.

Candidates with strong comprehension and interpretation skills were able to identify the roles that
Boss Jiang played in the publication of the author’s book of self-portraits, securing two marks.
Candidates scoring one mark for this question usually only mentioned how Boss Jiang helped to
plan/encourage/execute the project and needed to also mention that it was because of Boss
Jiang’s offhand suggestion that the author had the idea of putting the portraits together and
publishing them in the first place.

Performance on this question was very good, with most candidates scoring two marks. Many
candidates were able to say that the author’s father hoped Long Mei would become a painter in the
future and that she would not follow her father’s footsteps in running the book shop. Most capable
candidates showed excellent interpretation skills and used their own words to answer.

This question assessed candidates’ ability to analyse and make inferences about the meaning of
the father’s two ‘smiles’ as described in the third and fifth paragraphs. Most candidates were able
to explain that the father’s smile in the fifth paragraph was to show his happiness with ‘i£ JU’. Only
higher-scoring candidates managed to also say that the father’s smile in the third paragraph
showed indifference and that he didn’t care about the author publishing a book of self-portraits.

This was a well answered question. Most candidates were able to explain why the author’s father
was in such a good mood and therefore earned two marks.

This global reading comprehension question tested candidates’ ability to analyse and summarise.
Candidates performed very well, showing strong skills by identifying and summarising the ways in
which the Feng family still adheres to its own principles in the face of external trends. A small
number of candidates only provided one of the points and could therefore only be awarded one
mark.

This question tested candidates’ ability to understand how the author used language to achieve
effects and influence readers. Candidates needed to interpret what the underlined words/phrases
meant in the context or what the author wanted to illustrate in using them. Most questions were
worth two marks, and so two distinct points were needed to answer those questions. This question
proved to be challenging for many candidates.

Some candidates showed strong comprehension and interpretation skills in this question by
explaining that the author wanted to prevent the stamps from being stolen and used
indiscriminately. Candidates who explained the meaning of the underlined idiom ‘& @ 24 in
isolation, without linking it to the context, were not credited.

Most candidates gained one mark by explaining that ‘my’ self-portraits could be seen in many
different places across the country. The most able candidates also went on to infer that the
portraits were in many places because the shop received lots of orders and the business was busy,
and this gained them the second mark.
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(ili) This question was well-answered and most candidates received at least one mark. The majority
could indicate that the book had eventually been published/completed. Some candidates did not
gain full marks as they needed to also point out that the process of publication was not easy.

(iv) The majority of candidates successfully interpreted the underlined word as the businessman
sensing/finding/discovering the opportunity to make money. Only a small number of capable
candidates achieved the other mark by answering that these businessmen/enterprises reacted
quickly and sensitively.

(v)  Avaried performance was seen in this question, suggesting that candidates had mixed levels of
comprehension and interpretation. Most candidates were able to explain that the underlined word
% #-%% meant that the change was big/extreme/threatening etc. Only a small number of
candidates were able to go on to analyse and infer that many physical stores had been converted
to the online stores. Some candidates suggested that the change was quick, which was not a valid
answer and could not be given a mark.

Section 2
Question 2

Candidates were required to write an article to convince the school to invite an expert in artificial intelligence
to give a speech. The article needed to use the ideas from passages 2 and 3 and develop them relevantly to
cover the three areas of the question. In order to reach the highest marking bands, candidates needed to
ensure they had addressed all aspects of the question, supporting their ideas with details from the passages
and producing a well organised and carefully structured article. Candidates should take note that this article
would be shown to the school leaders, teachers and students, and write in an appropriate tone and style for
the purpose, using suitable vocabulary.

Reading
In general, candidates performed positively in this question.

Many candidates demonstrated a good understanding of the passages and were able to use the ideas in the
texts to cover the three areas outlined in the question and achieved the second and third level for reading.
The strongest candidates were awarded marks for reading in the top level, showing excellent understanding
of the two passages, selecting, developing and evaluating information from the two passages, and referring
to the reasons why students need to know more about artificial intelligence, the concerns people have about
the development of artificial intelligence, and what people need to give importance to in order to better
prepare for the Al era.

Some responses presented a clear progression of ideas relating to the three areas of the question but had a
tendency to elaborate excessively on a small number of points from the texts, rather than offering a broader
range of supporting evidence. In general, the last two elements of the task were answered more
successfully. In completing the answer of the first bullet point of the task, some responses mentioned the
advantages of using artificial intelligence in general, but without clearly indicating the reasons why students
should know more about Al. Candidates are strongly encouraged to read the question and the elements of
the task carefully and ask themselves whether the responses produced are exactly answering the question
asked.

Performance on the reading element of this task was weaker this year. Candidates must remember that this
is a test of reading as well as writing and that they should therefore not stray outside the bounds of the texts
when constructing their article. Responses could have been improved with more careful reading of the
question and instructions. Weaker responses often developed their claims based on their own experience or
personal views rather than using content from the passages.

Writing

Most candidates were able to provide a well-organised response, using connectives effectively to create a
fluent piece and using precise language throughout their writing. Many responses were written within the
guidelines given for length. Overly long responses are not encouraged as these tend to result in less focused
writing.
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The top marks in writing were awarded to candidates who used their own language to carefully structure their
answers with consistently well-chosen and precise vocabulary and who wrote in an appropriate tone for the
audience.

Responses which relied on considerable lifting of materials from the texts without reorganising the ideas or
paraphrasing the language often resulted in an ineffective or unconvincing answer and therefore did not
score highly for writing. Some weaker responses were characterised by an absence of good and powerful
connectives or contained incorrectly written characters; others needed a better awareness of audience and
purpose to ensure the writing was of an appropriate style.

Section 3
Question 3

Overall, candidates demonstrated a reasonable level of understanding of the classical passage, coping
generally well with some questions in this section. A range of performance was seen in which some
candidates confidently understood the classical Chinese and were able to supply answers in modern
Chinese with equivalent meaning; others appeared to struggle to correctly comprehend the original text. It
would undoubtedly be beneficial for candidates to be exposed to a range of classical texts while learning, so
that they feel comfortable dealing with unseen texts in the assessment.

(a) This was the best-answered question in this section, and almost every candidate identified the
correct information from the text. Some candidates used their own words to explain the two major
benefits of snow and ice for food, while others opted to quote relevant parts of the text in their
answer. Either approach was credited.

(b) This question tested candidates’ comprehension of the classical Chinese text as well as their skills
of analysis. Higher-scoring candidates were able to explain what the author wanted to illustrate
through the comparison of poems written by a master and then read by an ordinary person.
Weaker responses merely translated the relevant parts of the original text without explaining why
the author made such a comparison; such responses were not credited.

(c) Most candidates were able to understand the functional word ‘Z’ in classical Chinese and were
successful in choosing the correct answer in this multiple-choice question.

(d) This question required candidates to explain the meaning of the underlined words in modern
Chinese and it proved to be challenging to many. The highest scoring candidates showed
familiarity with commonly used vocabulary in classical Chinese. Weaker responses often contained
several alternative answers, sometimes contradicting each other, which could gain no credit.
Candidates with less confidence are encouraged to make an attempt to answer the questions.

(i) Many candidates found it challenging to translate ‘.’ in the sentence ‘L B ] % /&’ into modern
Chinese. Common translations seen in answers were ‘i& 1./1% 2|’ which were not valid. Only a
small number of candidates translated itas ‘%% (#£---ZTF)/#$8/ 25 and gained a mark.

(i)  This question was generally well-handled, and most candidates responded with the correct answer
‘%35, In a few instances, candidates interpreted it as ‘B4 8]’, which could not gain a mark.

(ili) This question proved to be the most challenging sub-question in Question (d). Only a small
number of candidates were able to show a thorough understanding of the underlined word ‘&’
translating it as ‘iX /. or X 4%’ in the sentence ‘& & P18k T W 5+ 2.

(iv) More candidates achieved one mark here compared to part (iii). Those who gained the mark
explained the underlined word ‘%’ as “#+ 4 /47",

(v)  This question was generally not well-answered. The underlined word ‘B’ in the sentence means *
Ak/JR A’ Some common mistakes were translating the word ‘&’ as ‘[ /&’

(e) This question assessed candidates’ comprehension skills and summary skills, which proved to be
challenging for many candidates. Only the strongest candidates were able to indicate the
characteristics of the poems with ‘= % / #8i& % %,
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(f) Many candidates coped well with this question, which required them to identify the most regrettable
things in understanding the poems. The highest scoring candidates clearly explained the two most
regrettable things from the three available answers: ‘those who see the poem but can't understand
it; those who understand it but cannot comment on it; those who can comment to those who don’t
understand/know it, but they still cannot understand it’. Some candidates did not manage to identify
two of the points, thus limiting their mark to one.

BB Cambridge Assessment
&P International Education ©2023




Cambridge International General Certificate of Secondary Education
0509 First Language Chinese June 2023
Principal Examiner Report for Teachers

Paper 0509/13
g, TaEERLETL
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AL TREANERER,
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o FRME M), BMPAFEANEE, FEHEEPRE QAT TRALEHEE R KGN L,

o BT AHATHEEZRTHIIMEIET PR,

AT EIFE Ry ePE, FAE MK

o EGHERF—ARRA BT AR LML
1Fm LA B, FIEIER A A — @

e NFE_RFEZRAILTABFMXNFR. FERNL, FHT0N. FERAT E;
o MEMBELWARIITENSE, MARLBEANAANEHIABF;

o FEBEMAMNARTD®EIEE, LR EHE A X

o AEWIEN, ZAFHEM, FEAK G XIKEEEN S,

R B2 8 XVABCR A % 4197800 ;
o KBELRRTOUSTFATHNE—TE.

AT EGEHEHFWEA, KARL:

o RS F LINEMIERILRRNEE;
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NEEY ENE Y & YRS

KERFAXRNEFELGESFHEMR, FZRDETHANEL. F5F54LRABXBNEK, F
HT PR ER, BRI, S>FFLERNLFA—F A b o) R ILEST, AELFEE=
T, ALRARIL A LT SR IR TR & .

A E B AR KPS B R H ML I 6 8 R & DA PR, — AR AR ARAT . AR
S BARAR P 4S8 80 B AT IR A AT IR AR S A 4 B, I B 2 A R R — AN
Bo SFEERAANE T EAN P, RAF AL RN IR B K )T AR 13 4
5,

ERE—F, KIHFAEENHILE QI EZRES, RAEELNAN2GEEREAELLE
oL 60 )2 AR . A ) AR EGH A R I AR A P 2 IR, R L R Y 5
WA B AERE A, B AR AR AN ARG AR E T WA R, LT, AHIEEAY
AR E SRR ERA R AP, — i F A AT R A B AL b Y — ik £ b3 e
W, e AT L CRBRATALT . GREFH” . “liteX” 454,

ERR— Y, B H & AR 2 H P AR ARSI, RE R A
A A Bt FIAE, AR R . — S A K I xAE S 49 T2 R P 4039 8) A LR K
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FA= AR QEE, EHRH, SFFENRILRMABFTRFSABEN . KADHFLRTT RIF
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% A RSN R4 S AR K Y B B R B PR WA — T . e ) R0 A R4S AR 2 AT O
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HHAA K,

BRI, FAGKAER: RABRGE L RTHEHOSRERIAKF, BBOELEL
REEHILMRL T @A — OB, RIBOHEARREA L RED LR, L EREE
RAZRT, A RS AR E R, RN AT A L6 SR P 63935 A ) T4
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NEWHEHRED, MEAABMRINEFBLEGORNE, BLAREF—. B4, AOEFLES
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RRAAEDEEAEED AP AR OB, mAREERER —FREF AR
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FIRST LANGUAGE CHINESE

Paper 0509/13

Reading, Directed Writing and
Classical Chinese

Key messages

Candidates need to demonstrate a good level of reading comprehension in both modern and classical
Chinese. They also need to produce well-organised, effective responses in order to show their linguistic
competence.

Candidates should attempt every question; leaving blank spaces offers no chance of scoring a mark.

In all parts of the paper candidates need to ensure that they spend time reading the questions carefully and
making sure they understand exactly what is being asked. They are also advised to spend time proofreading
their responses to check for any mistakes or technical errors.

In order to do well in Section 1, candidates should:

e read each question carefully to identify exactly what is being asked, highlighting the keywords/phrases
in each question such as ‘feeling’, ‘character’, ‘effect’, ‘views’, ‘from the original text’ and ‘based on the
whole passage’ etc. This will help candidates focus on the specific requirements of the question.

e understand how to recognise implied meaning, as well as explicit meaning to answer questions.

o interpret, analyse and evaluate ideas and opinions as well as facts.

e be able to discuss and analyse how authors achieve effects or use language to influence the reader,
including specific techniques such as metaphor and descriptive language.

e  pay attention to the mark allocation to ensure that they develop their answers fully enough to score all
available marks.

e aim to write short, concise and precise answers and eliminate any extra material which could invalidate
an otherwise correct answer.

e check whether their response answers the exact question that has been asked.

In order to do well in Section 2, candidates should:

e read the task carefully to ensure that all elements of the task have been understood.

select and develop relevant facts, ideas and opinions from passages 2 and 3, evaluating or analysing
the chosen content as appropriate.

respond using ideas rooted in the passages, rather than personal experience or anecdotes.

consider the audience and purpose of the piece and write in an appropriate register.

make a plan before writing the essay to help ensure it is well-structured.

structure arguments logically and link ideas with appropriate connectives.

use complex sentences and varied and precise vocabulary.

check whether their response covers all elements of the task.

In order to do well in Section 3, candidates should:

be able to translate classical language into modern words.

know the basic function words in classical texts.

read each question carefully to identify exactly what is being asked.

be able to conclude what insight the classical texts bring to a modern audience.
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General comments

The majority of candidates demonstrated a good level of understanding of the texts and attempted all
questions. Many of them appeared to be familiar with the format of the paper and understood the
requirements of the questions. In general, candidates this year performed well in Question 1 and
Question 2. There was also an improvement in candidates’ understanding of classical Chinese, which was
seen in the answers to Question 3.

Questions requiring candidates to refer to specific information or find explicit answers from the passages
were generally done well, while questions needing deeper analysis or those which required them to deduce
information from clues given in the texts sometimes challenged candidates. In the exercises which required
short written answers, the best responses were those which were concise and focused on the precise piece
of information required to answer the question.

In Question 1, most candidates showed solid comprehension skills. They were able to score highly in the
questions which tested explicit meaning, or straightforward ideas and opinions. The strongest candidates
showed thorough understanding of the questions and texts and great skills of analysis and summary, with
many using clear and well-chosen language. In some cases, there was also evidence of questions being
misunderstood, as the answers provided did not always precisely answer the questions. Some candidates
would have benefited from greater familiarity with keywords and key phrases used in the questions such as *
28, REFIATAT 47, 8473, 8k A L.

The questions which asked candidates to explain why the author had chosen to use particular words or
phrases in the passage or what effect using those items of vocabulary had on the reader were found to be
the difficult in Question 1. Whilst some candidates could competently discuss the use of metaphor or the
function of descriptive language and the effects these have on the reader, others seemed less secure in this
area. This meant that in many cases not all of the available marks could be awarded.

In Question 2, the Directed Writing task, the general standard of this year’s performance was positive and
satisfactory. Most candidates showed good writing skills, paying attention to the audience and purpose
stated in the question in order to produce a response using an appropriate tone and register. Many
candidates were able to identify relevant points from both passages to answer all parts of the question. The
strongest responses successfully developed and evaluated the chosen points in a way that clearly fulfilled all
elements of the task and presented a well-organised article. Weaker responses were often characterised by
the production of a straightforward summary of the ideas expressed in the passages; candidates should be
reminded that this is not a summary task, but an opportunity to show a deep understanding of the text by
using relevant information from the passages to produce a response for the given purpose. Other responses
in the mid-range did not cover all the elements of the task, or did not use ideas and opinions rooted in the
passages but instead used their own personal experience or knowledge. Candidates need to ensure that
they read the task carefully, as some limited the marks that could be awarded by not completing all the
necessary elements. Candidates should also be advised to devote a small amount of time to planning before
they start to write to ensure their responses are organised and coherent.

Candidates’ performance varied in Question 3. Stronger candidates demonstrated a high level of knowledge
of classical Chinese. Weaker candidates appeared to struggle to correctly comprehend the original text, with
the weakest making no attempt to answer the questions at all. It is recommended that candidates should
have more opportunities to read a wide range of classical texts while preparing for this course, so that they
become more confident in dealing with the meaning of words and sentences in the unseen texts.
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Comments on specific questions

Section 1

Question 1

(a)

(b)

(c)

(d)

(e)

(f)

(i)

(ii)

Most candidates responded to this question well. The best responses analysed the relevant
sentences fully and used their own words to explain why /J» & felt unsatisfied with his life. Those
candidates who extracted all the relevant points from the passage were also credited with three
marks. Where candidates did not score full marks, this was usually because they had missed that
the dog had no stable/permanent place to live ‘& L. & Ff'l ‘35 A =2

This question tested candidates’ ability to analyse and deduce J» 2’s emotions from the description
of him. There was a wide range of performance on this question. Most candidates were able to
successfully identify )+ 2’s feeling from the context and gained marks. Weaker responses often
summarised J» &’s #& 45 or %k # without capturing his underlying sense of 7<%, which was not a
complete enough answer to be credited with both available marks. In some cases, candidates
needed to pay closer attention to the keyword “ 1%’ given in the question, as their answers tended
to focus on the words in the passage which showed the dog’s state rather than feelings, such as
‘lost hope’ or ‘does not understand’.

This question required a high level of comprehension, and it proved to be challenging for
candidates to include all three ‘lost freedoms’ in their answers. Higher-scoring candidates showed
strong skills of analysis and interpretation and used their own words to provide two or three points,
including ‘freedom to express true emotions’, ‘freedom to do what you want’, and ‘freedom to
express likes and dislikes’. Most candidates were awarded one mark. A small number of
candidates simply copied sentences from the text, which was insufficient to answer the question
and so could not be credited.

This question also required candidates to analyse the text and to make inferences based on how
> & handled being groomed and being made to dress up in different outfits by the pet shop. Most
candidates were able to gain one mark by summarising /) £'s reactions as an attempt to pursue a
better life. A few candidates were also able to connect the content of J» £’s training at the dog
academy mentioned earlier in the passage, deducing that J» 2 had been well-trained. Some
candidates inferred %% from /> 2’s reactions. Weaker responses merely restated J» &’s reactions

without indicating what those reactions revealed; this did not answer the question and therefore
could not be credited.

This global reading comprehension question required candidates to look back over the whole
passage and to identify and analyse how ‘J* 2 had made changes to his life. This question was
generally well answered and most candidates were able to identify the moves ‘> 2 made which led
to a progressive improvement in his situation and fate. Weaker responses tended to focus on the
outcomes, i.e. that /J» Z was chosen by the pet shop owner or purchased by a wealthy woman,
without mentioning J* £’s role in taking action to make these things happen, which was what the
question required.

This question tested candidates’ ability to understand how the author used language to achieve
effects and influence readers. Candidates needed to interpret what the underlined words/phrases
meant in the context or what the author wanted to illustrate in using them. Most questions are worth
two marks, which means that two points were needed to answer those questions.

Most candidates gained one mark by saying that the description used meant ‘being
motionless/static’. Only a small number of candidates were also able to interpret the implicit
meaning of the underlined phrase, that J» 2 had no energy due to his unhappiness. A common
error amongst the weaker responses was to say that J» 2 was in a state of bewilderment or
uncertainty.

Candidates’ performance on this question was generally good. Many candidates managed to gain
both marks, one for explaining that /] £ tried to please the pet shop owner; the other one for
saying that J)» 2 hoped it would help him to be chosen by the owner. Where marks were not
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awarded, they were often because ‘—/ 2y #.4% £, &’ was misinterpreted as ‘cherishing this
opportunity’, ‘applying what it has learned’ or ‘hoping for a better life’.

(iii) Candidates were required to demonstrate their understanding of the phrase ‘#k4% 7 ¥’ in context. A
varied performance was seen in this question. Stronger responses expressed /J» £’s stable status
at home, as well as indicating that «» # acquired recognition or affection from the owner. A few
candidates also deduced the additional meaning that )~ £’s life had become stable, which was also
awarded a mark.

(iv) This was a very well-answered question. Most candidates achieved the mark by successfully
explaining that ‘sk 4. 7R @ 3’ indicated +J» ’s firmness/resoluteness to leave home.

(v)  The majority of candidates were able to successfully interpret the underlined phrase as ‘gaining
dignity/confidence/pride’. Only a small number of capable candidates achieved the second mark by
answering that ‘/J» 2’ had become physically stronger. A common incorrect answer was that J» %
lifted his head up and straightened its back.

Section 2
Question 2

Candidates were required to write an article about how to cultivate students’ creativity, to be published in the
school newspaper. The article needed to use the ideas from passages 2 and 3 and develop them relevantly
to cover the three areas of the question. In order to reach the highest marking bands, candidates needed to
ensure they had addressed all aspects of the question, supporting their ideas with details from the passages
and producing a well organised and carefully structured article. The question stated that the article was
written from the perspective of a committee member of the Student Union and would be published in the
school newspaper; candidates therefore needed to write in an appropriate tone and style for the purpose and
audience, using suitable vocabulary.

Reading
In general, candidates performed well in this question.

Candidates demonstrated a good understanding of the passages and were able to use the ideas in the texts
to cover the three areas outlined in the question. Most candidates were awarded marks for reading in the top
three levels, showing awareness of the need to fulfil all elements of the task and referring to what kind of
personality is more creative, why autonomous people are more creative, and how to stay creative.

The strongest responses which obtained 13/14/15 marks showed excellent comprehension skills and an
ability to select a wide range of facts, ideas and opinions from both passages, developing and evaluating
them to complete the task.

Some responses presented a clear progression of ideas relating to the three areas of the question. Less
successful responses tended to elaborate excessively on a small number of points from the texts, rather than
offering a broader range of supporting evidence. In some cases candidates needed to read the question
more carefully to ensure a greater awareness of the requirements of the three areas of the question. Weaker
responses sometimes mixed up or overlapped ideas relating to the three points to be covered by the
question, which did not show that all elements of the task had been clearly fulfilled and thus meant they
could not be placed in the higher marking bands for reading.

In completing the first element of the task, most candidates successfully noted that the focus of this element
was on personality traits, and were able to identify characteristics from the two passages such as ‘=, 1@
& A4 F# . Higher-scoring candidates demonstrated exceptional analytical skills by inferring ‘& f# A &’
as a personality trait from details in the texts such as ‘JZMEMRA’ FA and ‘R B &/ RBEK S’ . The
second element of the task was answered quite successfully. Weaker responses sometimes talked about the
reasons why some people are more creative in general, without relating ideas directly to the question, which
asked why autonomous people are more creative. Candidates are strongly encouraged to read the questions
carefully to ensure their answers have the correct focus. It was evident that a few candidates had not fully
understood the original texts, which resulted in some misinterpretations. For example, instead of responding
T# TR, they answered ‘7% 13", In responding to the question of how to stay creative, most candidates
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were able to extract two or three points from the passages. Some candidates repeated or referred to points
relating to the second question as their answer for the third question, such as mentioning ‘loving life’ and
‘understanding other people.’

Candidates must remember that this is a test of reading as well as writing and that they should therefore not
stray outside the bounds of the texts when constructing their article. Responses could have been improved
with more careful reading of the question and instructions. Weaker responses often developed their claims
based on their own experience or personal views rather than using content from the passages.

Writing

The majority of candidates were able to provide a well-organised response, using connectives effectively to
create a fluent piece and using precise language throughout their writing. Most responses were written within
the guidelines given for length. Overly long responses are not encouraged as these tend to result in less
focused writing.

The top marks in writing were awarded to candidates who used their own language to carefully structure their
answers with consistently well-chosen and precise vocabulary and who wrote in an appropriate tone for the
audience.

Responses which relied on considerable lifting of materials from the texts without reorganising the ideas or
paraphrasing the language often resulted in an ineffective or unconvincing answer and therefore did not
score highly for writing. Some weaker responses were characterised by an absence of good and powerful
connectives or contained incorrectly written characters; long sentences were also problematic if appropriate
punctuation was missing. Some candidates needed a better awareness of audience and purpose to ensure
the writing was of an appropriate style.

Section 3
Question 3

Overall, candidates exhibited a satisfactory level of understanding of the classical passage and managed to
handle questions effectively. A range of performance was seen in which some candidates confidently
understood the classical Chinese and were able to supply answers in modern Chinese with equivalent
semantic meaning; others appeared to struggle to correctly comprehend the original text. The weakest
candidates made no attempt to answer the questions. It would undoubtedly be beneficial for candidates to be
exposed to a range of classical texts while learning, so that they feel comfortable dealing with unseen texts in
the assessment.

(a) This question was well handled by many candidates, who demonstrated excellent comprehension
skills and managed to summarise = %t's su44 correctly. Answers like ‘kindness’ or phrases
unrelated to his #=#& were not accepted. Copying the whole sentence without focusing on
answering his &% was also not awarded a mark.

(b) This question required candidates to explain the reason why people were unwilling to take &% %
into their home. Most candidates provided the correct answer of 3% 7 /% %.

(c) This was another well-answered question. It required candidates to use their own words to list the
things that 2=t did for ;&% %. Most candidates were able to score at least three of the available
four marks. This question specifically told candidates to answer in their own words; some
candidates still lifted their answers from the passage and therefore were not credited. It was
evident that some candidates had not fully understood the meaning of ‘4t &’ and so simply
mentioned #4442k, which was not a valid response. There were also instances where candidates
mistranslated the word ‘& into ‘bitterness of the medicine’ instead of ‘suffering’, which affected the
marks awarded.

(d) (i)/(ii)/ These multiple-choice questions were generally well-handled by the full range of candidates, with
(iii) the first question having the highest success rate.

(e) This question required candidates to explain the meaning of the underlined words in modern
Chinese and it proved to be challenging for many. The highest scoring candidates showed
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familiarity with commonly used vocabulary in classical Chinese. Weaker responses often contained
several alternative answers, sometimes contradicting each other, which could gain no credit.
Candidates with less confidence are encouraged to make an attempt to answer the questions.

(i) This question was very well-handled and most candidates were successful in translating the
underlined word “/&’ into 4.

(ii)  This proved to be the most challenging question in this part. ‘45’ was mistranslated into ‘% %’ by a
large number of candidates.

(f) This question proved to be challenging for many candidates. A wide range of responses was seen.
Candidates with solid classical Chinese comprehension skills demonstrated a good understanding
of the purpose of the story and thus interpreted ‘X £ X’ s advice accurately. Some less able
candidates wrote ‘to help others’, which was not credited.
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PR —iEE

Paper 0509/22
B

EX SERS
KRB B RE L AR AN TR RLTF. ERFZERSG, F4A£FZME:

R, 7B EFRT, BRI, €REH;
FERY Ty T

AU S Rk BT E B P S8
BRAE, EGRALFHIARL,

1% HiE ) % F 5 A 6) Ko B3 07 K

R A BT Bk AR S

BAREB ML F LAY, FARZREAD:

e Pt I (an argumentative essay) ¥, & Bt 5] A U] 5 He ok P R A B SRR AT K, HE I
FUATH, M EFLSFE, EEMEE, KRAH—2 SR A,

o itk L(a discursive essay)F, & &AL ARSI R LA, SFEARE AN TARE G P
sFFR, FoAEINRETALS; M LGS, EEMER, KL — T RKE,

e /A5 X (adescriptive essay)¥, HZAE LN MTHE, A EREFHDE I L.

e LA X (a narrative essay)P, FEHA—NZEY, OAELEF RIZ[HGKRE; HETUL
Ay, LT AR EME,

EARIEH

FEARKLKERP, KA FAEAAAFHE. HMNRESE —F0 2R —BEBEELRITH L, £FH 3
DER—BIE LRITR L, KD FARAINLIFE A, TR B 400 F 5 600 FeLF, ¥4
DE A B

R 472 I T 1

ERAETT @, RS LFRBARIENEYGEREH XL R TEHM, EHTUAY. £&F
. BMFWOGLF. FoEAOLFAFTARNEETR, I 0B3RS e ZLELFERELA
RAH X R mFg, AkiEs AL LARMEN.

HEHETE: FEEAERNERRGETRABEZRARSD. AN EHERN TR X, KA
# LA ERRAE TR B LS. FoRe e EXG8 s N, R EAERRE. 65, FiEf L
TAREALFNR. R, REFZEPHLELRELEELE G XSE. L0 hE. Ko TRk
BEFN, Ao X R 2B EEENH R, thde, B “Fo” BEAHAP LT,

HEZANRFREEM LY, ALEEERATHAFTOAL, ERF L W FanbEHE, £
Mk EME AL, BAREF/ . LEF/ RO ER. REF AT RRT RS
Bk, AR EA BB E— P ERAARRA O BN, BRI AT A B
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RHADF LR EAE AR AT T, BNAL>FELBMEAES, RAZBRERN—ANa5; LA
LF BAR @A TR R L RO AR ST B R A E R, R T 24

BRI, kAP EELERFBE . WRERALHBNERE— D ik; £45HRABRFEHL
B, EBWR, FERNLE, RIEETRGEHLE. ATEAKLRAL T GH LHEAL, %4
BREGRLANGE. FHROETRAR, BEIFmERAE R, Rty Xih X, RIREHE

TRE.
5 244

B —3n R ATy, BRIPZEAHBEEIRIBGELE TR LHREA., it AL (F_AfF0
M) TAHGZEIRT, TURLEF A wFWREAZHEARLSL, AT AT L P RFEER
Hr, FANIZIBERWPIEEHFPIRGE S, RAFPIRRAEN T EEF T, £ A2 1FmE 24 H,
KLERABPLEHEGEERT, THRE— SAEEL TR,

AT BIFEH Iy EL, BREAELERKEEANRE ZAHBIRA QREHH: R, wXeEA
WeiE, FATUAEEXGENE —ANRH RN, XITUELFLEMZHEM LR, B RA,
Ao, BERMITF QLA L TR, BACTAHRBGE L FE TR R ST 605,
AT AR 38 ST P AR — N N R e b 2 A &

B ZHptgR iy, AEEARATHE LA TRLXHFIIRGR G, XAa— =425 LHAT
DHo Plhe, FARMEREAEARE - NFREDSGAAAQGTHET, EANEAEAR T EXALET
HREZHREERAEGEHES L, KRELFHRARS S THRHERY. R, HFARANH#
BHE—RFELILNENEH, BHANFANBFIZHEIRNTRERLTEGSHE, REAT L3
E—NEHFH, RE. m#ifd 5 F,

ATERZIAFIL, FERZMRIARETIR, FHTHX ARG TN G, EFHE LG LEZ —
ABEEEAAEREZTIAYLE, AR AEAFAKTL, AFWURE L BT @ATR, HELHEHR
A3, AXEMEA; TEILFLOLEREL T OBEMORTEDIHE, BRTEMNME F &,
st E G HRI Ao R ITARIEF B B, ER. AMETRRE Fk, ot y, 4ig
B, XL FEMBEARCE; RN, TRLLEOASmREI%. RE. SE, AEFHE, Xk
HEARAEKFRS

ATES ZHRPPATITRE, BFAE—FANATIEAE, MEA R Fa) X423, tdeFSAAPE
“BREENGFTET fo CEEFEAGSHET, AR “FokAdLET FARZEEASE
RE PRI RETF B, HITRZINGEFEARTETORSY, LER T ASE8. Mgk
Farb %o EARZANEZAN T IFXERT, T8 Fm. KE. a5,

T4 At
B— P — R X G
F—A

“HAECRNXE, HFEHRRERARE. 7 RRAED?E—REANRAG 6 LFE, RRAEAML A
R RA AR AL

PR G —ANFRERE AL —, K SHAB TN E LS TNA, A LRk, H
LSRR R F. 7 BAREAT A E AR B i BB GE, SRR AR | Sk
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JEANTIR GO EAIE ST d@, RULAERERRZE, TR G RIZGTHME, AR, AEFE
WAL AAZIRE A, EHT “HMACHGAL, #HLOKKRERLTH. 7 tde, F EEHeRE
ARE . R ITde kB, KIREZ B R AEE, KFREZNGFETRA RS 5.

— Mk, ABIZAOK SR EARY LD BE DG, SIS B AR, BARIFH L FIEE
AR R E L, BIEREA RIS S, BREMAKRNERIRGFHEN, KR, HRF
A FIHE—RFEREINMAZREARIE, HEARFEAREODGE, A FRHSKEMK HIFE
GRFFAAZKECRARERL S EAIRS GLIE, AR BB EE. B, AR FLEBE
PEZ —HM, AETA, BTHETOAFRS.

4

“ORERE, ER#GE, 7 HAED? EoREARRAGLE, EREAHLZRAERERA
EXAE .

Bk, RV FARBIZAE, 2B ZAABNKERELRE “VRREH, BREHE” 8933
%, AARZHHFFEL, RANBFERFERZACHETRE, SATE, LTL£9%, RiLWA
T E. ARKFNLTLRINER TN EHFTURF, AR FWNHIRA. A, AEITAE
AAZTEHEMB CYRRYEH, BRAEGE” 9RE, FRILFTNABHR, T2 42RA, AEH
AT EED. Pldn, AOELERRKFEEERET “I%AH7 L, RS FVFLMEH ARIF
R, AmfE LT SRR IES ) 6 E Ry LA 69w Bk % A A B ] K,

AR TR e, #EFEMRLETEAARELN “AE” X “TRAET” WS5K, TOSKER
wEETT AL, BEEE, TR, SAZHN. ForEe0F AR REIBELY LEA LR
7y BEF A A E AR AR, RIS RS T @R R IR, et AR X 5] AT RN
SATRIFEACTH R L. FoESOIFET X TELSHL, #ILFE mEH, &ERRAE
E%,

F=A

REGOFZRHFAEFRRS LAXRTEH, EHANIEARALHGF S FRE-—RKR2ERIE KA
IR 2B, FRIUAFAKRILE-RBLF, LFLMELIEATILE:

o BT fEAUFH ) FHRARGITAIRL;
o MLEKEEB;
o FUHFdfTIERBRIARN

ERZABNRKERFEAMRRA AT TAT IO =N nt) A&, HFAMXFR B E I AIE
B, AR — EEM R RGNS, RSN FARSENR T SSpTIRSZLF VEE R
WA (Blde, EAFAFFRMAT, ARIOEE, B LIREE, BiFAF) firsk (Fxk
BRZ AFENEF S FTRILETIRIM, TRAT AT HMRMMEHRAM, TRLEERLEH
WFEF) o ML IR F S FHRIRS, PHEERATTFRET WEA A HEB

BoBMKNLFES A LR BTHE, ZAREGTIEN /0, 2OXHEHENAEL LR TR
HAERS AL FRERAFVFRIBH)GARIEG—ANFTE, RAATEFT—F@. AT RF
Wbk, FAARAZAREEATENEL, ARFAAL PRIGAZE, FliateibiE
Fa i A VAGE SR
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% v9 4

B, FRAA—ZEFSFARSEREXSHTHERESELILETF. FARLALE—RHE
%, XFELMOIEATILA:

o ERINAZHEKWGRE;
o FRGFE I HAIFE,
o AHWF &R,

TRF—HHSPRIREGAED . ZABRAEFLANHKFTENEWAAX T IALT S F L6 XA,
EFZABG KSR FAERUETEFBNRAH, PATATIRIAG=ARE, RABIFHLF
REBRATENAFHLERKOGRE, e EROG@EAF, RL%F] RN BATERE I RT 54
=3y, FAREREAFLGlEEITFF, RAMNRAETL R T 2S5 K RBE ML ] GAL ()
do, ATAAE G ) T kAR I b R W 6 IR A AR AR ARG T KGRIG AT A AR K AR AT
HATIHRAEFIE) HL (Blde, 2 QEGFERHER, AR LRFXS0E., 50 51
Mo A 0 @3 @R F) o R CHKI TR Y AT YT A BT I RMET — LK A

TR LFRBMILFEANNRDRFAI, ATEERN, BEIAIRIL L LR THME, BK
RAs& L, #ILFE, RAEM, TELFRBACBLALFEST LT L, BRAERGILE,
RABERMMXFLELERBRIER R, AXNFLARZEERRLGAREL, BT St gd
MHEFZNHEANT §HRZGBE,

B Hp—HEX AR

FAM
B —F RS LN FREG 2. BERD LOH AT RAELEROEL,

HBFZAEBOREHUFERRET - ANRINEHENH LTl TR E, FESHREAT
B RS, FrESOLFERASHENLG X, THRAA RN, R E LIRS L
AT AR, e, RGHEA5%; Nb@dxdibd (F,. AFREHT)
HEME., AFREF RIS H., ForESOLERBINE., REERTATHRE, A
Wiame Mk, Vg, NEHBRFREHLINEH, A FRALFOTEMN,

BTN EERSZRATHERTHEf-FRK, TR, ARMELF, TTHEOHE, H#Z
mY, EHFEMERAT RO, LFHZAFN . THEFLESRMENTCH, mEDH @R
EH@ANEE, RAEL S QHERESHEE T RRNLE, ARFLEBIRMHELERTIL
BL, TAHATEREHNRWEAZ, B2 ESIIF, RARMEHR LG AT AR
B 89 B

FA

HEBREFEANF EAGRAZLYGSHE.

AP ERNLETRARAMAD AT ER AL EANAE, ML —A7EAHRNERT T,
BLEAEY, OXEI#EE, AFEAFRSREZRAGTHENMTHE, IkmT gREE

HEFGOEf R, e, ARAZABTRFTFRHERTT, LIS E TG XM
X%, BARFRARITELS, KEEHFEa®H, BELS, FARI,
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LR, ZARABTLAEIFPHLERLS S THERSY, RELFZBLRLMTAME Lo T
FARE LAV AMNAEZLRT A, AARFEHLGF E NG SF, HEFERZNR
RERRMERTINEEN —BAENFR, RHELT XK ZLERANBRAN AT S0 2850 %F
B, ZFETRYEE—REE L0 THEE R, ATRSSH, FLELZKEZENXAEALB AT
ZROGKF L “BREEANFTE” , “HREHFNGSE” o FAREE LGERLE, AaF
ARARATENGFENRTHE A TSN, RFRH X2kt RME SHE TR f
I, TLHIEA ZRAAB L,

ERo
R, BT AP BT RE—ARE,

RE-AHDPRLKOOEE, AL ABTHANEARAT AFES O CAKRFURAGKE,
IR GO AF RS E TRMNOAFTEE, SRR FE-ANEATRELH., BRI EFHKE.
LLFAFRIHREGES AT, GASHL, BRALERALLT X LRAAZ, 5T
FEOMTREAARRE. LATEMR, TRELTHEANARSTFBAIAR, FAEBIET
R KR, ARRIEKFHROSY, AELEBRHKENBLGENFRREE, RESHF
o A #3% A AAE IR

B Fe B

AT BAFIF G, AREFATEWERFHRER, FIMERKRIFTZESH. FrEI0F
ARSZAFHARBET —NKFE, RRARAL, BREFRZAIN AR EFSH, ALEIFHT
F 3R i K R AL4E dn 1 ax AR M) 69 R 1A

FANA
BAERE— KRBT LENEH.

BHZApABY, RO FARFZAE, BB ZAADNEE XS RGBT ERBERRNE R E
HLENLERH. BREFOFLDATRBEEAW., TREZZERBET ATHE RRLLH
et HAMA BT EIR, R, FEMEFREF X, RFRIRFLBOEN, »FRE,
BT EESLRAGALERE, RTURRLTLEFGIAE, MNLELFFIRTTHFSZAHEBGE
T, BT EEKFGH I,

BB LFERZ FHAARBFLET —ANFXOREIE, ZTARRILLEZHRERSHEELD.
Blde, HOXLFheBl A KK —HFH LR THFEEENFROAE LRI DR LI, AB%kNE LA
HFRE, REF AR AERET R, TRF RSN T BEFE L L6048 F/E0], NGREGH
SRR
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FIRST LANGUAGE CHINESE

Paper 0509/22
Writing 22

Key messages

To score well in either section, candidates need to:

have an accurate understanding of the question in order to produce a focused and relevant response
demonstrate original thinking

demonstrate the ability to use a wide range of sophisticated structures and expressions appropriately
express thoughts, feelings, or imagination clearly and effectively

avoid clichés and articulate genuine personal experiences when appropriate

make accurate and effective use of paragraphs, grammatical structures, and punctuation.

Candidates should also strive to achieve the following in each essay genre:

e In an argumentative piece, candidates need to present a clearly stated view with supporting ideas and
evidence in the form of facts or examples. These should be structured in a logical and progressive
manner with sufficient maturity and complexity.

e |In adiscursive piece candidates need to present a balanced view with opinions from more than one
perspective. The arguments should be developed with supporting evidence from all sides and structured
in a logical and progressive manner with sufficient maturity and complexity.

e |n a descriptive piece candidates need to describe a vivid scene in an effective manner and with
sufficient detail.

e In a narrative piece candidates need to tell a story (real or imagined) which includes complexity, tension
and climax.

General comments

The majority of candidates performed well in this year’s examination. Many candidates were able to present
a complex argument or a balanced view on their chosen question in Section 1. They also coped well with
the narrative or descriptive essays displaying effective images/scenes or a complete story in Section 2.
Many candidates demonstrated an assured use of language throughout, with different levels of fluency and
sophistication. Nearly all candidates were able to produce a complete essay of between 400 and 600
characters within the allotted time. A full range of performances were seen across all four types of writing.

Style and Accuracy

Style: Many candidates were able to produce sophisticated pieces of writing, exhibiting a satisfactory range
of expressions, complex sentence structures, and very good organisation of ideas. They wrote fluently,
employing a wide range of structures and expressions. Weaker answers were characterised by repetitive
language and excessive use of colloquial expressions. Such answers needed to include greater variety in
vocabulary and expressions suitable for formal writing. Candidates could improve by being more careful and
precise in their use of expressions to ensure they are appropriate.

Accuracy: Many candidates produced essays which were highly accurate and demonstrated a good grasp
of Chinese grammar. They were able to use well-constructed sentences and write in an appropriate tone and
register. Higher scoring candidates consistently demonstrated effective and sophisticated language,
incorporating ambitious vocabulary and idioms, as well as well-structured complex sentences that clearly
conveyed their viewpoints. Candidates need to be careful when producing longer, more complex sentences
not to mix elements of different sentence structures, as errors were frequently made in such cases.
Furthermore, some candidates’ use of Chinese sentence structures showed interference from English
grammar, for example, using #= (and) to link independent clauses in Chinese.
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Many candidates were able to showcase a wide range of vocabulary using a variety of characters. Errors
were still frequently observed this year in the use of characters, with some candidates producing the wrong
characters for the intended meaning. Such errors could be reduced with more careful checking of work and a
better understanding of characters that share the same pronunciation but have different meanings
(homophones/homonyms). Candidates are reminded that while both simplified and traditional characters are
acceptable in this paper, it is good practice to be consistent and to avoid mixing the two systems within the
same piece of writing; they should also avoid using Pinyin in their essays.

Most candidates demonstrated a confident use of punctuation. Some candidates could improve in this area
by using commas and full stops more effectively. Some essays only used a full stop at the end of each
paragraph, relying heavily on the use of commas, which made the compositions difficult to read.

In general, improvements could still be made in the use of characters, punctuation, and vocabulary.
Candidates should take care to write clear and legible characters of a reasonable size to ensure the
examiner can read and fully credit what has been written. Candidates should try to avoid the use of basic
and plain language expressions; instead, employing appropriate and carefully chosen vocabulary, phrases,
and sentence structures would improve the language quality and achieve a higher level in Style and
Accuracy.

Content and Structure

In Section 1, most candidates appeared to be aware of the difference between an argumentative structure
that focuses on one side of a given topic and a well-balanced, two-sided discursive structure. With the help
of the bullet points listed under discursive questions, candidates were able to structure their essays in a clear
and logical way, even for weaker candidates.

To achieve better performance in discursive writing, candidates should critically examine the topic, offering
both sides of the debate. Candidates need to read the question carefully, particularly the bullet points listed
for the question, and ensure they fully address all the points in a logical way. Candidates should be
encouraged to provide a wide range of convincing supporting facts for both argumentative and discursive
tasks.

Planning a brief outline within the allotted time would help candidates achieve a logical structure and avoid
writing irrelevant material. Having a plan for argumentative and discursive writing is particularly important as
it helps candidates to keep their writing focused on either a persuasive one-sided argument or a balanced
account, as needed.

In this paper, Section 2 was found to be more difficult for some candidates, as there was a tendency to
confuse the two types of writing: descriptive tasks and narrative tasks. For example, Question 5 required
candidates to describe the scene at a school sports day and their feelings, but some candidates focused on
narrating the events of the sport day in detail with a beginning and an ending, making the writing more
narrative than descriptive. Conversely, some candidates chose to write a narrative story about their first time
riding a roller coaster in Question 8 but devoted a large part of the composition to descriptions of their
feelings.

This could be improved by focusing on the type of essay chosen and practicing the writing skills relevant to
the title. One of the main points of good descriptive writing is to focus on description rather than storytelling.
A strong descriptive essay always presents relevant, well-defined, and well-developed images, ensuring a
secure and coherent structure. The writing should include carefully chosen sensory details and utilise various
descriptive devices to ensure the images and pictures are vivid and realistic to readers. In successful
narrative essays, various narrative devices, such as flashbacks and time lapses, contribute to a complex and
sophisticated structure with a well-managed climax. Well-balanced stories are consistently engaging and
readable, with plenty of detailed and appropriate descriptions naturally integrated to serve the narrative
purpose.

To achieve a better performance in Section 2 tasks, it is very important to carefully scrutinise the key words
in the questions, such as ‘& B #&# 9% &’ and ‘& #7493 in Question 6, and ‘% —k & id.L % in
Question 8. This will help keep the writing relevant to the question. Improvements in candidates’ plot
development skills would help their narrative writing, particularly focusing on how to manage the climax and
build up tension. Candidates should have an idea of a storyline before starting to write, which should contain
the necessary elements of a short story, such as exposition, rising tension, climax, resolution, etc.
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Comments on specific questions

Session 1 - Argumentative and Discursive
Question 1

“HAERBAAL, HLEORKERARE. ” RRAED? E—ARAARARIHL F, RERIFIRAX
AR R EAR &,

This was one of the most popular questions in Section 1. Many candidates who chose this question argued
against the statement ‘fi& & & 493542, #7 L&Y% 4KE X AT A. Stronger candidates effectively cited
relevant facts and examples to support their claims, such as the advantages of the human touch (A1) of
retailers on the high street and the convenience of having staff on-hand to assist in shops. Convincing
essays were also produced on the other side of the argument, supporting ‘Fi#& # & 695542, £ L &g 524K s K
XA in terms of pleasant communication with online sellers, huge discounts, and the increasing expenses
of running high-street shops, etc. Weaker responses were generally less focused.

In general, most candidates who chose this question were able to fulfil the task with a good sense of purpose
and audience. They clearly presented a strong position and supported their viewpoints effectively.
Successful responses developed each stage of the argument well and utilised a range of relevant facts and
ideas to explain why straight after graduation from university was or was not the best time to start a
business. Some candidates included a good selection of facts or personal experiences; in order to use these
more effectively to support their arguments a more in-depth exploration of the points was sometimes needed.
The most successful essays managed to maintain consistency in their arguments and link their ideas in a
logical manner.

Question 2
“YRHRE, BREGE, ” FRAED? B—EELAWRRIHLE, REGEAHLARERERAEZIANAN L.

A smaller number of candidates chose to answer this question. Most candidates who selected this question
agreed with the statement of ‘an idle youth, a needy age’ and claimed that one’s youth should be cherished.
They often used their own personal experiences, celebrity deeds, or traditional sayings to convince readers.
Some excellent responses managed to describe and refute opposing viewpoints to create a compelling case
that the argument being presented was correct. It was evident that some candidates did not fully understand
the meaning of ‘=1 % 7, # k44457 which resulted in weak, unfocussed, or irrelevant arguments. For
example, instead of discussing the whole meaning of the phrase, a small number of candidates only focused
on ‘A% 7’ and argued that young people must work hard to be successful, taking the essay off on a tangent
about the importance of working hard. Some weaker responses were written in a more narrative style with a
focus on the quick passage of time.

Many candidates formed a good structure by stating in the first paragraph whether they agreed or disagreed
with the notion and then presenting their arguments in a clear way. The most successful responses
presented persuasive and coherent pieces with a wide range of relevant facts and ideas. They demonstrated
a good knowledge of Chinese poetry and analysed their citations properly to support their opinions. The
highest-scoring pieces were always expressed through a variety of well-constructed and complex sentences
with well-chosen vocabulary, appropriate register and tone throughout.
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Question 3

RLBOFRBFFAAEAFRESLALATHEH, FHOWIBRAAN TV F LR 2FREHAIRS.
2%, PRUEFEARKLE—BELTE, XLFLMEIEATILE:

o BIREAUFH ) FHRARGFLAITRL;
o REFEKEEI;
o FUFIATIERBRIRT

Most candidates who chose this topic were able to cover all three bullet points with a sound structure and
provide relevant supporting facts to strengthen their discussions. Strong responses demonstrated a good
understanding of the task by clearly analysing the advantages of independence (such as taking care of
themselves in daily life, thinking on their own, overcoming difficulties and solving problems alone, etc.), and
presenting the disadvantages (for example, some teenagers with poor self-control may indulge themselves in
bad habits; making poor decisions based on their own judgment; not achieving their parents’ expectations or
the best results etc.) in a balanced and objective way. They also provided reasonable suggestions to parents
and teenagers about how to cultivate independence.

Less successful responses usually developed the discussion in a straightforward way and listed ideas in
simple sentences without using a variety of complex structures. Some responses only discussed one side of
the issue without mentioning the other side of the discussion. To achieve a better performance in this
question, candidates need to address all of the bullet points in a logical way and provide relevant supporting
facts and discussions to strengthen their ideas.

Question 4

PR, FREAQN—ZFSFARSLUERENTH AL S LREET. #3dk AT —AHEE, LF
LI AIFEATILE:

o ERMIANAZEKGRE;
o M) H R H,
o HHRWFI]&IZ,

This was the most popular question in Section 1. Many candidates showed interest in this question due to its
closeness to their educational experiences. The majority of candidates who chose this question fulfilled the
task with a good sense of purpose and covered all the required bullet points. Strong candidates were able to
present possible reasons contributing to the increase of this phenomenon, such as the convenience of using
the internet, e-learning becoming an integral part of school learning, candidates struggling with too much
homework every day, etc. They presented a balanced and objective examination of online learning by
discussing the advantages (such as breaking the limitations of time and space of traditional learning; easily
gaining essential or additional information and knowledge relating to school learning in an interesting way;
benefiting greatly from research-based learning) and disadvantages (such as candidates with low self-
discipline plagiarising information and wasting learning time, lacking communication with other candidates,
etc.). They also suggested effective ways of learning in the current situation.

In the scripts with higher scores, all stages of the discussion were developed and linked in a logical way, and
the sentences were well-sequenced within paragraphs. They used appropriate register and tone with a good
range of idiomatic expressions to analyse and summarise their points. They were able to avoid repetitive and
straightforward discussions and applied relevant facts and ideas to support their opinions. Candidates should
also be aware of the style of discursive writing and avoid narrating their educational experiences too much,
as it may sacrifice in-depth discussion.
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Session 2 — Descriptive and Narrative
Question 5
hBe—FHhREmIGFRED R, BHERDLH AR RALRTHAL.

The overall quality of responses was satisfactory, and most candidates were able to present several scenes
and images of the sports day and describe their feelings accordingly. Strong responses usually included fully
developed descriptions of feelings written using a variety of well-constructed and complex sentences. Such
compositions successfully described the cheerful and exciting atmosphere on the playground, including
details such as the way the venue was decorated, the large number of participants, and fluttering brightly
coloured flags, etc. The sense of excitement was also captured through the emotional reactions and facial
expressions of the audience and participants (teachers, classmates, and athletes). These descriptions also
successfully depicted what was heard or felt by the participants, and their feelings were naturally conveyed
via a series of sensory details. Descriptive devices, such as the movements of the writer and the creation of
a short time span, were used effectively to fully engage the reader.

Less successful responses described both feelings and scenery in a straightforward and plain manner. Using
excessively simple descriptions resulted in the essays being less engaging; more detail was needed to
inspire the reader’s interest. Some weaker responses were also sometimes unbalanced, focusing too heavily
on the feelings of the writer without including details to describe the scene. Some candidates developed this
topic as a narrative task and focused on telling a story about the school sports day, such as their preparation
for the competition, instead of describing the scenes and feelings during the event.

Question 6
BEBRELEAN T EABRERELGSE,

There were some very good responses to this question which effectively created the atmosphere of the
seaside by presenting a series of well-developed images, using ambitious vocabulary and complicated
sentence structures to describe the stunning scenes. Such compositions provided sufficient sensory details
to reflect their feelings. Some descriptive devices, such as the movements of the writer were applied to
enhance the descriptions and change the perspective of the view from near to far or from the horizontal line
where the sky and the sea meets, to young people sunbathing and enjoying various jet-ski sports, etc. Vivid
images of the environment and descriptions of excitement were created to engage the reader.

Once again, there were examples of responses adopting a more narrative than descriptive approach, with
some candidates focusing on what they did at the seaside rather than describing the scene and their
feelings. This approach sometimes took the form of a list of the events and places they visited during the day
in a simple story with a beginning and ending. It is important that candidates focus on what is asked in the
question to ensure that their responses are relevant and appropriate to the genre. Some weaker responses
included a long prelude on the weather or when, and how they arrived at the seaside. Another common
issue was that candidates wrote at length describing their feelings and included only limited descriptions of
the scenes, or vice versa, creating an unbalanced piece.

Question 7
A “PERE, KRBT —ANHeeeee- ? AFREB—AKF.

This question attracted the most responses in Section 2. Many candidates who chose this question told
meaningful stories in which individuals became better people after waking up. Higher-scoring responses
effectively created imaginative and engaging stories based on their life experiences. They demonstrated
excellent competence in the use of well-constructed sentences, precise language and confident writing skills,
providing sufficient details to enrich their stories. In successful responses, the balance of different sections
was carefully managed, and the characterisation and setting were fully convincing with the support of
detailed depictions. These stories usually had a well-crafted conflict and climax and a sensible ending that
revealed deeply involved emotions.

To achieve a better performance, some candidates need to improve their awareness of the climax in their
story and learn how to manage a climax in a narrative task. Weak responses tended to be presented in a
straightforward and plain manner with a beginning and ending but did not succeed in engaging the reader. In
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some compositions, the overall structure was unbalanced due to particular sections being too long or too
short. Some candidates put too much focus on describing their feelings rather than telling a sound story.

Question 8
AR E K BLTLENEH,

Only a small number of candidates chose to answer this question in Section 2. The majority of candidates
who chose this question clearly recounted their first experience of riding a roller-coaster. Successful pieces
usually had an effective structure which aided the presentation of an engaging and fascinating storyline.
Stronger candidates effectively applied techniques such as flashbacks, interludes, and descriptions of the
environment to create authentic and heart-warming stories, sharing enjoyable experiences of the ride and
profoundly unforgettable life insights. Besides narrating the actual course of the ride, some candidates also
created an elaborate plot, giving the activity new ideas and building up the climax of the story.

Some weak responses narrated their experiences in a quite straightforward way, without the necessary
stages of beginning, development, climax, and ending of a narrative task. For example, some responses
simply described a day spent riding a roller-coaster from setting off to returning home, which made the
writing less interesting to read. Improvements could be made by practising the skill of building up conflict and
climax or employing narrative devices to make the story more creative and engaging.
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B4

KRB B RE LA AN TR R LT, ERFZERG, F4A£FZMI:

B EIA, TR RPIARTT, BARAH, TaRd;
RIE R A B

AW R R B TE, TSP AR,
BRBE, EHRAAFTOPART;
ICEERSHEZEP-E N L S W

RHH AR R BE B EEMAAR ST T

BARB ML F LAY, FARZREAI:

o EBLt I (an argumentative essay)¥, & & xf o] AL A Hb & B B AT R SRR AT A9 R, 5]
FEFUALE;, 2 EFLTH, EEIEHR, KhALE -2 TREE,

o it XL (adiscursive essay)f, F&AES AESAT TR AL, 3R E — N TARBG T
SAK, MK RETALE, SH EFESETH, EEMER, KLL—RBTRRE,

e [EF4E X (adescriptive essay)¥, FZUE LW MTRE, A FP LB A£G D @R L.

o AUA& L (a narrative essay)¥, FEHAEL—ANTEN, LELEFRIm PR E; HFT U
RAFW, WTAREMG,

EBARTEH

BERRERP, KA EFEANENLSABHBET. RNBRAES 0T R—BEIEEIRITEL, £FH =
Ho) T — BB LRI L. LRI EFLARAICHE R, TAAEH400 33 600 FLFE, £
& BT EENDEEF

R 472 I T 1

ERAETT @, RS LFRBAXENELGREAH XL R0 TEM, BHTUAY. A&F
. BMFWGLF. FoEAOLFEAFTAMNAETRL, I 0B FH4a; ZELFERELA
RAH X R mFg, #AtkiEs AL LARMERN.

BRAETE: FEFERNEBEIROIESRAABETERARS . MNREEHAERN LR X, KA
# B IERRAE TR B S B SAESRT MR, G EAE R RIE, 58, JFiEfe T
TXARGEALFAL, Kd, REFEFME LREALE G XEHE, BROHE. KOTREK
HEFWL:, AL XARRLIFKEFEOR 0, e, B P ZEANST LT

FEHELNXFHEEHIE, ALEERNEEANTHNE. RS L U iTmehEpE, 2
Ak AR AR AL, AR F/E, LT/ AFRER. REHF AT MER BT RERTF
B, B BAEELAE—BLFTPERRBEREAGEL; RN, REAEELETIPEANF.
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RHADF LR EAE AR AT T, BNAL>FELBMEAES, RAZBRERN—ANa5; LA
LF BAR @A TR R L RO AR ST B R A E R, R T 24

SRR, KADHLERFHE ARSI S BE Bk — P ik FAR RS ELFEFT
B, BHHR, FIANGE, RIEXFTREAFL HTERABLRALT OH LFEA, ¥4
BREBLIE R, FHMETRER, BoFmB PR, R Kiod X, KiRHE

TRE.

5 244

B FH—ApRATY, XA FAEAHRRETRI BB LT LHRX A, LA E (F=AfFW
AL) TR ERT, TUHLF A i g A ZHMBA L L. AT £T0 L RAFE AR
G, FAERZIERWAIEFFEAAGR S, RTFRAAAANT @RETITit. FLEEFmARALR,
AR R FLEHGRSRT, BHRE— SHREFELTRE

AT BIFEH Iy EL, BREAELERKEEANRE ZAHBIRA QREHH: R, wXeEA
WeiE, FATUAEEXGENE —ANRH RN, XITUELFLEMZHEM LR, B RA,
Ao, BERMITF QLA L TR, BACTAHRBGE L FE TR R ST 605,
AT AR 38 ST P AR — N N R e b 2 A &

B ZHptgR iy, AEEARATHE LA TRLXHFIIRGR G, XAa— =425 LHAT
DH o Blhe, FRAMEREAERE - ANELHBLGG TGO, B0 AK T SRETH
EAEV AL L RS R AGEMNES L, AdfELTHRBRSZ TRERY. MR, $t
RMARHE—ANEIDERERGRE, BEANFANFIZWEIATRESCFRELHF, 2
AT FHAE—NEAFF5E, RE. S#fsd HekEF,

ATERZIAFIL, FERZMRIARETIR, FHTHX ARG TN G, EFHE LG LEZ —
ABEEEAAEREZTIAYLE, AR AEAFAKTL, AFWURE L BT @ATR, HELHEHR
A3, AXEMEA; TEILFLOLEREL T OBEMORTEDIHE, BRTEMNME F &,
st E G HRI Ao R ITARIEF B B, ER. AMETRRE Fk, ot y, 4ig
B, XL FEMBEARCE; RN, TRLLEOASmREI%. RE. SE, AEFHE, Xk
HEARAEKFRS

AT ES ZHPBIFIF G, BNFEFA—FNAFIEMAE, WEE B o) K48, i 28 P8y
“ERMARZATHSH o CERITFRAFRNTL” , FARTH “H—RkET, FAERIZE
PEGERB P REEARETEE. HIFRZNEFEBTETORSY, LERIATIEH S, 4o fT
BN FF R, FARZAENLEZ IR EFT, BPrelT 3%, K&, S#f 5,
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% T & A iFk
7 —I WX 55X
#—%

BAR “RFELRALGRFHI” | KAED? 5—BAALRYOLE, LAREEREE
LA EHRERED AL,

BAR Gy PR R RN E 2 —, K S IR AN E A NS, K TR 4] i 8 R
Moo BIEEIGWGE AR EFREEEERTIGE, ATBELERS TLEH, R EATE, hS
L B AR oA 2 KR E @, RIS R 49 G B A, AT AR AR R 69 AR . AR
B, A EHE A LA AR AL, BT K LR RAFO G LB, A A 0 LT R PR
B AL TR, VB LTI . AR EHF A TR A B 5, )3 F0E bl b
W5, RATIRG LA TR R, A2 AR A @ Aok SRR

—fkoF, RBFZAN RSB F ARV LI BB GPH, KR BT, FREFHLFERL
LA, A R IIF L, RIEL MR B EIRGZEN, Am, AREFLFTIE —LFRR
MNAGIAE R I, 2PRARTFTERRENBE, A FROREMK, BITFLZHBFFEERKE
BAMREEZLEAHALIRA G, AL EE. A, AELFARRFTHZ KN, W6
FIa, BTG FRE

FA

“RTEAXBNER. ” HFRAED? E—RAALRAOLF, AAKAHLARERETREX
ALk,

XS HAEFIZADOFLRE “RTRARKGLRE” 9Lk, RAEF/KE A THESTRE,
Pedm N RPN E SR A A, RIEF A TH L E, FALRE TS FEAEAFREKL
WRE, AT ES, RAMALERRE AT, AN, CA—RELRRE “KTEARKLHY
ZRT Bk, VAT R RS — AR R AR A R e B PR F @ R TG, A
WA, RSBHBIREE. Rf, HEFARMT “T/H” OBA, SH LA EMLMESBE
BNE, FHLFBOEGRIR, ABGEMMEARTRRY. ALLFETEHAT A THAMAALH L
FEKF, WmitLEA, RLFARKRBRL. AEITGE TS, HLERTHXAEK
FHe L,

ARRBAHI R, H5HFLABETRNARELE “RE” X “TRAE” A%, THERHE
it SRR, EEME, FERA, FAEHRE. AoRHOFERMICELY, AR
s HEFEF AT HEEARE, RILHEE RS T @ RELIR, A X 5] A TR
PHARIFATHR A, FORBOLFET G XFELSHL, WIDFG RRH, &LiEhA%
£Y,
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#=A

HBF “ETFTH RAT. FLFTRIE-RBREXTEIFREEHFXGLE, LFLAEER
TFILA:

. “ERTH” ORITHRE;

J “ETARY AR I,

e RXEKPETEHBAIKZIX “EFTF#H” .

HBZAAOREBRFSERBRAEANA A EEREZAATHEER, AR LEGER, KA
R R EM R EABEGE L, FrESOFEARBENR T 3y “FTH7 RATHRE, TiX
Fpafs Iy XG5 (4o, 330 H BT M6 B, RARIT PRI T iR %) fosh (Blde,
BT RAFHGFEEFR) ; AL LT RIFHF L “FTH” RN, ek B H k5T
X, FER. BN E KRS,

BB L S AR KNG TR, 5 RAAE TN EFeE, &4 X605 HRLENET @
ARG, HELERKRR “FTH RAIBG—ANF @, mLAtes—7@; AoELH
“HT RMH CHRT M R, FRMAM. A TRGFOK, 4 EDETERE LG RA
AT PRIGEANAE A, FOAMLO BB RF R L, FATREEMA T “BFFANE
—ARLET MR, MEERRAEEY LA L —H,

FvaA

HegFR EAERR AR, LR—BAEL, ®LBEIKERRNKS. BKREHFLLE
— A ERER O EE, LELALH:

o AELIRGIFRAFL;

o A2MEFEARELRET B IR

o EERFAEE AL ERREY R,

EAF PP RERLEGAED, ZADREALELENHFTENE WX M RT IS H LM%
o EETEA WK SHA AAME T 5 BQRH, AT EAPRIGEANAE R, LRI
LFRAEN R P 205 E, it ELIRROFL (Blde, RSFEEKF, FHFANT, 2H
B LA, RATHE R ARG GFAEAFS) Frgt (Blde, FiEAMEK £ 054 L HZMIPHITIR.
FALALAFLFEDF) o MAERFARTEZFRA, MRFIES T RN R, ERLFELE S
& 4Rk B IR A —F T BRI TR AR B A R0, AP EEFEH—A
250, BESAAETELIEARHRGA L, RR2LRIIRRGA SR, XFHTEMHEL LS

1AL o

AR K Ao e B Ve 77 @ R A, 1390435 89 L3 AR 45 BB ISR R0 S AN SR AR de, AT T, B
2GR BAUSIE S, I EE, AR L XA A AR A R A iE
FEME L, BAARGRE, FEKSRBENMEFE SRR AL FRIE R SRR
TSRS A, BRI S A COHT BF AN T §ARA ML
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PP —E L frie L

% A A
AR FE —RREMAR, MEREXRARKIANGSHBERITPRFINTE,

HFZAANKERE AR AEF - ANRINERELRAERAXGG T oUAFE, A —2REEL
HmPARHE. FrESVWLTFIRAREASHLG X, RHEHE AT SHRFLY T, i L#k
ARZATH S AN AR LR M ® B 0 S et b, fefilftBd 3SR EmMyP MG, RFk
Bt AR AR LEFRG—ZRI T, £ FT#x, NEHBRERBEHIWERN, ARRAT LFE
BTN, L FBFERAREWELF X, ELERRARB LGN EE, RFBEEFHLIGER
TR AREFALHRGNAERN T AARAITH—RERFEL, b B, RAREARF,

BaTraE 28T AR THERGTHERTF., TR, ARHELY, T THEOHRE, 2
MYy, BHFEBEAToEE, LFEHZRIN), TAXELTSRBAEAATSE, MAETCH
BEhr@mAkNER, tbhe, MR AHE AT MR TMIPIEE, BEHXRINFMGFE T,
B TATLEREEFRREN TR, AREARBHELERTIOARL, #HET —AMRAELKA MG
F, MAAMBERITPAEINTE,

FoH
R B — Ak ALY 35 B A 8 S

ARG AP P RTRENAAE ., B ZADOREHUFERGEANFHEHIE B — /AN F kAL
POEAN T, L RE, EAEH, BERBE, wEFHOLFRAAMEN T ELEL
BALWAE, WMeh—RFEANBN ST, IRLFAFTHLREN@MIHE, ik Bfily
RN, 2P EFENTIEEF., FEANTENEHORES, IXMTHE AREILEEH
HEFOE, TEAR, NEHBEFRERAHERN, AN IEE DS TR L EALGHF T IRE,
ARE T B A B G,

LR, ZABTLHEIFPHLRALS S THERLY, BELFZBLRLMTAME Lo XL
FAEREEAAREELENL LR AENEE, IAARMGRALGGTAFE. b, FEELEAR
IKERBERTINHELEALDREGHAFE. ATRSOH, FERZFEETHMAEALLD
ZRGREE L, AEEFALARMBELEAZA, RTRZESHELRHRA, KA 25
BABRE LB EFRF, ZLETRANBE— LR L0 THENE R, 5 —NHET LAGRAL,
AW EALATERHAET ACAEFELBAL LG SENARTRES T, RFRAMETHTNHEARLILSH,
ELAREA TRALE B Z R,

2XH
A “KRAEAREAAEEC X ERT ooeeee ? RAER, BE—AKEF,

WEAFINL AT L RALANRLZDTHENAR/REXESDHEGKRF, REATATHENZ
e R FRE. FAMRA T 7 AARRGMIE, HEAFLZMAXFHEGFY, e h
LR BRES, RE, EMEARE XV TL, AOERSWELER RS ESHEEI L —
MBI EENKF, FAA . IEIFAFTEAAHRINETKF, gXNFHL, #WILAKRE
BHEE, ARBEIFTHMNTRERALERF. LEETENA, ILEIFHEANNY) ZF
WO, FARBIFTOMBFRE, aRREEKFHESY, FTEEABTEREFNBLHR
2 RRE L HFGFAADBIES AR
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BFoBIKGEEARSRAFHARFET AETREAXNKE, BARAKFALRAL, BRZA3] 7,
HEHZ ZH, ATREFTRG, ARXFATEmRETERETIZHNETIR, FI TR LPE
EEH. AL T TREEESTRATIEMEREREMO T NIF. AOF AR LR T L AL
WA ATHALREMORL L, B —NTEULF T DA Fik,

FAA
BANWE—KREBEETEZM.

AR B H A K B R A B0 — K B . B AR A ST Sk
RREEZERBET BCHFE—REELA, RANRELLEE A E L0590 REF RN L F S
B, HLA—RAIARMEDRUT, KmAME L H R, BARFAFTRBGEE, LIk
HORIE R T B4, A, FAME S REF R, RAE—ETERECHEFE, PFHFORA,
BRRAGALMEIL, B TRBEKE, 2. AZFHEANGEEAZI, WILEETE ik
T A B AT, T i F 0 9.

BARBROLFERS FHAREHFET —ANFROE I, RALRLLEZGETRE. 9%
Ao Bldn, AU L FLRRKK—FILRT —REEAE LB L2442, AR%HEEAF
R, BEFAWwRRAREFH, ATEFRIBNT @FE L5 0EF A2, A6 R ETH
SR ARS
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FIRST LANGUAGE CHINESE

Paper 0509/23
Writing 23

Key messages

To score well in either section, candidates need to:

have an accurate understanding of the question in order to produce a focused and relevant response.
demonstrate original thinking.

demonstrate the ability to use a wide range of sophisticated structures and expressions appropriately.
express what is thought, felt or imagined clearly and effectively.

avoid clichés and articulate genuine personal experiences when appropriate.

make accurate and effective use of paragraphs, grammatical structures, and punctuation.

Candidates should also strive to achieve the following in each essay genre:

e In an argumentative piece, candidates need to present a clearly stated view with supporting ideas and
evidence in the form of facts or examples. These should be structured in a logical and progressive
manner with sufficient maturity and complexity.

e |In adiscursive piece, candidates need to present a balanced view with opinions from more than one
perspective. The arguments should be developed with supporting evidence from all sides and structured
in a logical and progressive manner with sufficient maturity and complexity.

e |In a descriptive piece, candidates need to describe a vivid scene in an effective manner and with
sufficient detail.

e In anarrative piece, candidates need to tell a story (real or imagined) which includes complexity, tension
and climax.

General comments

The majority of candidates performed well in this year’s examination. Many candidates were able to present
a complex argument or a balanced view on their chosen question in Section 1. They also coped well with
the narrative or descriptive essays displaying effective images/scenes or a complete story in Section 2.
Many candidates demonstrated an assured use of language throughout, with different levels of fluency and
sophistication. Nearly all candidates were able to produce a complete essay of between 400 and 600
characters within the allotted time. A full range of performances were seen across all four types of writing.

Style and Accuracy

Style: Many candidates were able to produce sophisticated pieces of writing, exhibiting a satisfactory range
of expressions, complex sentence structures, and very good organisation of ideas. They wrote fluently,
employing a wide range of structures and expressions. Weaker answers were characterised by repetitive
language and excessive use of colloquial expressions. Such answers needed to include greater variety in
vocabulary and expressions suitable for formal writing. Candidates could improve by being more careful and
precise in their use of expressions to ensure they are appropriate.

Accuracy: Many candidates produced essays which were highly accurate and demonstrated a good grasp
of Chinese grammar. They were able to use well-constructed sentences and write in an appropriate tone and
register. Higher scoring candidates consistently demonstrated effective and sophisticated language,
incorporating ambitious vocabulary and idioms, as well as well-structured complex sentences that clearly
conveyed their viewpoints. Candidates need to be careful when producing longer, more complex sentences
not to mix elements of different sentence structures, as errors were frequently made in such cases.
Furthermore, some candidates’ use of Chinese sentence structures showed interference from English
grammar, for example, using #= (and) to link independent clauses in Chinese.
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Many candidates were able to showcase a wide range of vocabulary using a variety of characters. Errors
were still frequently observed this year in the use of characters, with some candidates producing the wrong
characters for the intended meaning. Such errors could be reduced with more careful checking of work and a
better understanding of characters that share the same pronunciation but have different meanings
(homophones/homonyms). Candidates are reminded that while both simplified and traditional characters are
acceptable in this paper, it is good practice to be consistent and to avoid mixing the two systems within the
same piece of writing; they should also avoid using Pinyin in their essays.

Most candidates demonstrated a confident use of punctuation. Some candidates could improve in this area
by using commas and full stops more effectively. Some essays only used a full stop at the end of each
paragraph, relying heavily on the use of commas, which made the compositions difficult to read.

In general, improvements could still be made in the use of characters, punctuation, and vocabulary.
Candidates should take care to write clear and legible characters of a reasonable size to ensure the
examiner can read and fully credit what has been written. Candidates should try to avoid the use of basic
and plain language expressions; instead, employing appropriate and carefully chosen vocabulary, phrases,
and sentence structures would improve the language quality and achieve a higher level in Style and
Accuracy.

Content and Structure

In Section 1, most candidates appeared to be aware of the difference between an argumentative structure
that focuses on one side of a given topic and a well-balanced, two-sided discursive structure. With the help
of the bullet points listed under discursive questions, candidates were able to structure their essays in a clear
and logical way.

To achieve better performance in discursive writing, candidates should critically examine the topic, offering
both sides of the debate. Candidates need to read the question carefully, particularly the bullet points listed
for the question, and ensure they fully address all the points in a logical way. Candidates should be
encouraged to provide a wide range of convincing supporting facts for both argumentative and discursive
tasks.

Planning a brief outline within the allotted time would help candidates achieve a logical structure and avoid
writing irrelevant material. Having a plan for argumentative and discursive writing is particularly important as
it helps candidates to keep their writing focused on either a persuasive one-sided argument or a balanced
account, as needed.

In this paper, Section 2 was found to be more difficult for some candidates, as there was a tendency to
confuse the two types of writing: descriptive tasks and narrative tasks. For example, Question 6 required
candidates to describe the scene and their feelings at a graduation ceremony, but some candidates focused
on the events of graduation and narrated the events of the day in detail with a beginning and an ending,
making the writing more narrative than descriptive. Conversely, some candidates chose to write a narrative
story about an unexpected reunion in Question 7 but devoted a large part of the composition to descriptions
of their feelings.

This could be improved by focusing on the type of essay chosen and practicing the writing skills relevant to
the title. One of the main points of good descriptive writing is to focus on description rather than storytelling.
A strong descriptive essay always presents relevant, well-defined, and well-developed images, ensuring a
secure and coherent structure. The writing should include carefully chosen sensory details and utilise various
descriptive devices to ensure the images and pictures are vivid and realistic to readers. In successful
narrative essays, various narrative devices, such as flashbacks and time lapses, contribute to a complex and
sophisticated structure with a well-managed climax. Well-balanced stories are consistently engaging and
readable, with plenty of detailed and appropriate descriptions naturally integrated to serve the narrative
purpose.

To achieve a better performance in Section 2 tasks, it is very important to carefully scrutinise the key words
in the questions, such as ‘ L # A 3k 2 #7690 and ‘£ KiT+H 42 & £ 69 % &’ in Question 5, and ‘% —kx & &’
in Question 8. This will help keep the writing relevant to the question. Improvements in candidates’ plot
development skills would help their narrative writing, particularly focusing on how to manage the climax and
build up tension. Candidates should have an idea of a storyline before starting to write, which should contain
the necessary elements of a short story, such as exposition, rising tension, climax, resolution, etc.
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Comments on specific questions

Session 1 - Argumentative and Discursive
Question 1

AAR “KRFELRALHRFRN” , KAED? B—BEAHRAOLE, AHMREFRLELE S X
EREDL L4,

This was one of the most popular questions in Section 1. Most candidates who chose this question argued
that directly after graduation might not be the best time to start a business. The most successful essays
listed the reasons why it would be difficult for new graduates to succeed in business, including a lack of
experience in running a business, a lack of start-up funding, and a lack of connections or resources. There
were also some convincing essays that supported the notion of starting a business right after graduation.
Some excellent responses managed to describe and refute opposing viewpoints to create a compelling case
that the argument being presented was correct. Weaker responses were characterised by a less focused
approach, either listing the conditions of running a business or stating the disadvantages of being a new
graduate without connecting the two factors together.

In general, most candidates who chose this question were able to fulfil the task with a good sense of purpose
and audience. They clearly presented a strong position and supported their viewpoints effectively.
Successful responses developed each stage of the argument well and utilised a range of relevant facts and
ideas to explain why straight after graduation from university was or was not the best time to start a
business. Some candidates included a good selection of facts or personal experiences; in order to use these
more effectively to support their arguments a more in-depth exploration of the points was sometimes needed.
The most successful essays managed to maintain consistency in their arguments and link their ideas in a
logical manner.

Question 2
“RTEABERENGELZR. ” RAEDS? E—ELARBRANLE, HASRIH2RAE RFRRAEIA L.

Most candidates who chose this question agreed with the notion that all things must come to an end. They
often related this idea to their personal experiences, such as graduating from school and parting with their
friends. Many candidates also mentioned various reasons for drifting apart, such as distance or different life
choices. There were also some convincing essays that disagreed with the notion of ‘ X T /%X & R 49 L%,
using arguments such as ‘A % £ —A RS HC, AR 9% /% 2 3B & 15 to convince the reader.

In some cases, it was evident that candidates had misunderstood the concept of ‘% /&’ or did not fully
understand the meaning of ‘X T & A T~ # 49 % % ,” which resulted in weak or irrelevant arguments. Weaker
responses were either written in a more narrative style, with a focus on expressing their personal
experiences or parting stories, or lost focus on the argumentative topic and veered into an essay about
friendship or family love.

Many candidates formed a good structure by stating in the first paragraph whether they agreed or disagreed
with the notion and then presenting their arguments in a clear way. The most successful responses
presented persuasive and coherent pieces with a wide range of relevant facts and ideas. They demonstrated
a good knowledge of Chinese poetry and classic literature and analysed their citations properly to support
their opinions. The highest-scoring pieces were always expressed through a variety of well-constructed and
complex sentences with well-chosen vocabulary, appropriate register and tone throughout.
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Question 3

B, CFFH MR, HBRETAREBATAHEREDTROXE, LELAOIATILE:
o  “RTHT RATHRRE;

o “FTFar” AR,

. FRARTEHMARREE HETH

Most candidates who chose this topic were able to cover all three bullet points with a sound structure and
provide relevant supporting facts to strengthen their discussions. Strong responses demonstrated a good
understanding of the task by clearly stating the reasons for the popularity of parent-child family trips,
analysing their advantages (such as improving the relationship between parents and children, teaching
children knowledge during the trip, etc.), and presenting the disadvantages (for example, conflicts due to
generation gap) in a balanced and objective way. They also suggested how parents and children could enjoy
a trip together, such as making travel plans together, communicating equally, and taking care of each other’s
needs and feelings.

Less successful responses usually developed the discussion in a straightforward way and listed ideas in
simple sentences without using a variety of complex structures. Some responses only discussed one side of
the issue without mentioning the other side of the discussion. Additionally, some candidates misunderstood
“7%" as a game instead of a trip. To achieve a better performance in this question, candidates need to
address all of the bullet points in a logical way and provide relevant supporting facts and discussions to
strengthen their ideas. They should also pay more attention to the appropriate register and tone as the

question requires a response befitting that of a parenting website.
Question 4

RE PR EEERE AR, LE—BAXL, ®LEBENRERRIES., KL EHRLLE BT
FiREROF k. XELAOIATILE:

o SFETIRBEOIIAIFL

o FHAKEE D ESWET B IR

o EERFAEE LA S RAEY .

This was the most popular question in Section 1. Many candidates showed interest in this question due to its
closeness to their educational experiences. The majority of candidates who chose this question fulfilled the
task with a good sense of purpose and covered all the required bullet points. Strong candidates were able to
present a balanced and objective examination of the issue of all lessons being delivered in English in the
International Department. They showed a full awareness of both sides of this teaching style by discussing
the advantages (such as improving English skills, broadening candidates’ vision, understanding Western
culture, and adapting to studying abroad in advance) and disadvantages (such as candidates with poor
English being unable to understand foreign teachers’ lectures, candidates neglecting Chinese learning, etc.).
They also suggested the types of candidates who would be more suitable for the International Department in
terms of the financial conditions of a family and the personalities of candidates, etc. They further talked about
the impact the International Department might have on the campus culture. In a small number of cases,
candidates focused on the pros and cons of establishing the International Department instead of discussing
the issue of delivering lessons in English, which deviated from the first bullet point of the question.

In scripts with higher scores, all stages of the discussion were developed and linked in a logical way, and the
sentences were well-sequenced within paragraphs. They used appropriate register and tone with a good
range of idiomatic expressions to analyse and summarise their points. They were able to avoid repetitive and
straightforward discussions and applied relevant facts and ideas to support their opinions. Candidates should
also be aware of the style of discursive writing and avoid narrating their educational experiences too much,
as it may sacrifice in-depth discussion.
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Session 2 — Descriptive and Narrative
Question 5
BERE—RRERIR, BERLRIARZITOOHFEREITFIRAENTE,

The overall quality of the responses was satisfactory, and most candidates presented several relevant
images with some details. Strong responses were able to present well-developed feelings with a variety of
well-constructed and complex sentences, from before setting off on the ride to after the balloon returned.
They successfully described a series of scenes with sensory details, creating a strong sense of atmosphere
of the ride. Descriptive devices such as the movements of the writer and the creation of a short time span
were used effectively to fully engage the reader. They used sophisticated expressions and appropriate
adjectives to describe the scene, and some candidates even applied more technical terms for a hot air
balloon, such as Tk, # A #k &3, in their writing.

Less successful responses described both feelings and scenery in a straightforward and plain manner. Using
excessively simple descriptions resulted in the essays being less engaging; more detail was needed to
inspire the reader’s interest. Some weaker responses were also sometimes unbalanced, focusing too heavily
on the feelings of the writer without including details to describe the views. For example, they would mention
feeling nervous but wanting to see the views and then repeating the same thing in reverse, wanting to see
the views but being nervous, going back and forth, which affected the pace of the essay. Some candidates
developed this topic as a narrative task and focused on telling a story about a hot air balloon ride instead of
describing the feelings and scenes during the ride.

Question 6
F#HE AR LI F RS

This question attracted the most responses in Section 2. Most candidates showed satisfactory skills in
describing the occasion of a graduation ceremony and were able to depict what happened during the
ceremony, such as performances, farewell speeches, and taking group photos. The best responses
effectively conveyed the vivid atmosphere of the ceremony by presenting a series of well-developed scenes.
They provided sufficient sensory details to naturally reflect their feelings about the ceremony, such as the
way the campus or venue was decorated, the facial expressions of teachers and candidates, and
candidates’ reactions to farewell speeches. Some descriptive devices, such as the creation of tension and
the use of a short time span, were effectively employed to give the reader clear images of the circumstances,
events, and excitement of the ceremony.

Once again, there were examples of responses adopting a more narrative than descriptive approach, with
candidates focussing on relaying what had occurred during the ceremony instead of describing the scene
and atmosphere. This approach was sometimes manifested in a list of the events and places they visited
during the day, expressed in a simple story with a beginning and ending. It is important that candidates focus
on what is asked in the question to ensure that their responses are relevant and appropriate to the genre.
Some weaker responses included a long prelude on the weather or when, and how they got to school before
getting to the main points. Another common issue was that candidates wrote at length describing their
feelings and included only limited descriptions of the scenes, or vice versa, creating an unbalanced piece.

Question 7
A “HREFEARBAEECXERT ooeer ” REM, B—AEKF.

Many candidates who chose this question narrated a story about losing and finding their pet, expressing the
moving connection and friendship between them and the pet. It was acceptable that candidates had different
interpretations of ‘&’ in the question; some responses referred it to abstract things like confidence, tension,
self-esteem, friendship, a certain faith and belief, or the rebirth of something. The higher-scoring responses
effectively created engaging stories about an unexpected reunion. They demonstrated excellent competence
in the use of well-constructed and precise language and writing skills, providing sufficient details to enrich the
stories. In successful responses, the balance of different sections was carefully managed, and the
characterisation and setting were fully convincing with the support of detailed depictions. These stories
always had a well-crafted conflict and climax and a sensible ending that revealed deeply involved emotions.
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To achieve a better performance, some candidates need to improve their awareness of the climax in their
story and learn how to manage a climax in a narrative task. Weak responses tended to be presented in a
straightforward and plain manner with a beginning and ending but did not succeed in engaging the reader. In
some compositions, the overall structure was unbalanced due to particular sections being too long or too
short. Some candidates put too much focus on describing their feelings about the missing pet rather than
telling a sound story.

Question 8
BAEGRYGFE—RBEETEH.

The majority of the candidates who chose this question clearly narrated their camping experience.
Successful pieces had an effective structure which candidates managed to adhere to and thus presented
engaging and fascinating storylines about their first camping experience. They chose meaningful scenes or
campsites as the narrative settings, accompanied by a series of interesting activities or stories, reflecting the
happiness of a close connection with nature, friends, or family members. They effectively applied techniques
such as flashbacks, interludes, and environmental descriptions to create authentic and heart-warming
stories, sharing enjoyable camping experiences and profoundly unforgettable life insights. Besides the
traditional camping activities such as tents, barbecues, and stargazing, they also created some elaborate
plots, giving the activity new ideas and building up the climax of the story.

Some weaker responses narrated their experiences in a quite straightforward way, without the necessary
stages of beginning, development, climax, and ending of a narrative task. For example, some responses
simply described a camping day from setting off to returning home, listing the events from the beginning to
the end of the activity, which made the writing less interesting to read. Improvements could be made by
practising the skill of building up conflict and climax or employing narrative devices to make the story more
creative and engaging.
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